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What is CDA?

A CDA, or Child Develop-
ment Associate, is a
person who has been
trained and judged com-
petent to care for
childiren 3-5 years old.
CDA "'raining ccnsists
hal of academic ccurse
wopk and half of actu-
ally working with pre-
school children in a
child care center. The
CDA credential is awarded
after a thorough assess-
ment by the National CDA
Consortiitm, Washington,
D. C. Originating in
1971 witFk the federal
Office of Child Develop-
ment, Department of
Health, Education and
Wwelfare, CDA is a nation-
wide effort to provide
gualified, highly moti-
vated personnel to meet
a growing demand by
parents for more and
better child care.

Why This Book?

Seven CDA training sites were
started in Texas in 1973 with state
funds* $rom tne Early Childhood De-~
velopment Division of the Texac
Department of Community Affairs.

In the course of developing a cur-
riculum for training CDA candidates,
the ®exas sites collected existing
infermational materials on compe-
tency-based education, shared new
experiences in dealing with prob-
lems, and began to record their own
discoveries and successes.
Reprinted herfe are a few of those
materials and writings. The hope
is that this "handful of ideas"
will help others establish first-
rate CDA training programs and
contribute to enriching the lives
of young children,

For More information:

Jeannette Watson, Director
Early Childhood Development Division y
E. Carnline Carroll, Project Director
Child Development Associate Training
Texas Department of Community Affairs
P.0. Box 13166, Capitol Station
1-800-292--9642

Austin, Texas 78711

Price: $1.00 (Cost of Reproduction only)
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Skills Needed by a _
CDA Training Counseior

The -Child Development Asrociate Program
tions of the traditional instructor and field
known as the Training ZTounselor. In order to
and efiectively, the %“raining Counselor needs

in Texas has combined the func-
supervisor into one position
implement the program efficiently
unigue skills in the tlree areas

of 1) Facilitation of Learning, 2) Interpersonal Skills and 3) Management.

Competency statements for the Training Counselor in these three skills
were developed as the result of a research project for an advanced degree by
Peg Carter at Texas Woman's University. The directors, training counselors,
and field supervisors who had been involved in the Texas CDA pilot projects
(1973-75) served as the validating team for the competency statements included

in the revised version listed below.
I. . FACILITATION OF LEARNINGC

The CDA Training Counselor can:

o Establish entry level for each trainee,

o Establish'a systematic.personalized educational plan with each trainee,

o Implement individual and corporate educational plans with trainees,

o Utilize evaluative procedures which facilitate the achievement of

stated objectives,

o Demonstrate knowledge of and ability
techniques of supervision,

o Model effgctive teacher behavior.
II.  INTERPERSONAL SKILLS

The CDA Training Counselor can:

to- implement procedures and

o Exhibit genuineness and self-knowledge in relationships with others,.

, © Establish and maintain personal relationships on an individual basis

to meet the goals of CDA training,

Q . - )
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o Exhibit effective group dynamic skills in working with trainees and -
others involved in a group situation.

IIT. MANAGIMENT
The CDA Training Counselor can:
o Develop a personalized program for each trainee in the CDA program,
o Establish an on-going working/learning contract with each field site,
0 Maintain a Learning Kesource Center,

0 Establish and maintain management procedures which facilitate effective
program operation,

o Demonstrate effective managemen’. of personal resources.

These 14 competency statements reyresent an attempt to expand the concept
of competency-based education as it relaucs to trainees in the CDA Program to
include the Training Ccunselors who implement the program. To further define
the skills needed by the Trairing CounselcCyr, each competency statem%nt will be
followed by a list of indicators for demons*ration of competency. The compe-
tencies and indicators are:

I. FACILITATION OF LEARNING

The CDA Training Counselor can: s

o

A. Establish entry level for each trainee.
Indicators:

1. BAssesses trainee's ability to work with young children in areas /" ™
. -~
of =kill, knowledge and attitude.
2. Encourages trainee to conduct self-assessment of strengths and
weaknesses in relation to the CDA competcncies and personal
capacities.

3. Enakles trainee to describe personal philosophy, goals, educa-
tional pi&an and attitudes toward children.

4. Accepts where irainee is in development and offers alternative
ways for Jcarning.

B. Establish a systematic personalized educational plan with each
trainee. '

Indicators:
!
1. 'Utilizes cooperative planning procedures that involve trainee in
the formulation and implementation of personal learnihg‘goals.

¢

2. Specifies goals and objectives refated tc individual assessed needs.

o 2 7
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Develops a design for effective, efficient action in implementing
the educational plans. '

Specifies the rescurces needed for operating the plan.
Exhibits a knowledge of materials and resources at different
levels, so trainee can be guided to appropriate resources at an

individual level.

Designs a support system to reinforce and/or sustain change that
has occurred or will occur.

Implement individual and corporate educational plans of trainees.

Indicators:

1.

Creates an environment in which trainees have the opportunity
to demonstrate competency.

Verbalizes relationship between what is happening in the class-
room and child development principles.

Allows trainee to experiment with new ideas, evea though they may
not be familiar or consistent with approach used by the Training
Counselor.

Creates an environment in which the trainee has the "freedom to
fail"--to learn from each experience whether or not it was
"successful". :

Is creative in using resources (human and multi-media) relevant
to competencies being developed. ’ :

Designs and conducts training sessions to meet specific needs.
Assists trainee in putting together various aspects of training
(theory, field experience, feelings) in order that a meaningful

whole is -achieved.

Analyzes educatlonal climate in each tYalnee s situation and
adjusts program as indicated.

Utilize evaluative procedures which facilitate the achievement of
stated objectives.

Indicators:

1. Establishes evaluagive criteria consistent with prestated objectives.

2. Provides for the trainee's continued self-assessment of achievement
based upon objectives.

3. Engages in cooperative evaluation of achievement with trainee.

4.  Considers cumulative data on trainee's ability and achievement

in evaluating performance.

s
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5. Evaluates *trainee's work qualities, personal traits and pxogrﬂso
A

on tha job.

6. Evaluates quality of field-site training received by the trainee.

7. Discusses the functioning of the teaching tear with the team
members, whereby appropriate action can be taken if necessary.

E. Demonstrate knnwledge ‘of and ability to 1mplement procedures and
techniques of supervision.

Indicators:

1. -Respects and supports the trainee as a person at all times.

2. Instructs trainees in using an observation system to insure that
the vocabuiary and intent of observation can be understood.

3. Decides on specific behaviors, that need to be altered and specific
learning activities to attain the desired behaviors in conjunction
with the trainee.

4. Spends time in the classroom to get a "feel" for children, trainee,
and setting before focusirg on observation of trainee.

5. Establishes a time for feedback conferences during each field-site
visit which is convenient for trainee, center staff, and trainer.

6. Provides oppoitunity for trainee to evaluate own performance before
making suggestions.

F. Model effective teacher behavior.

Indicators:

W4

1. Demonstrates a healthy self-concept.

2. Supports the person and is objective about the skills demonstrated.

3. Accepts and values each person as an individual.

4. Focuses on potentialities of each trainee.

5. Demonstrates qﬁestion—asking skills that stimulate, direct, and
extend thinking.

6. ‘Demonstrates knowledge of different learnimn modalities and adapts
program to meet styles of trainees.

. o

7. Encourages divergent and convergent ttiriiing.

IT. INTERPERSONAL SKILLS
The CDA Training Counselor can:
A. Exhib%t genuineness and self-knowledge in relationships with others.
O 4 9
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Indicators:

1. Models a healthy self-corcept--accepting own strengths and
weaknesses and managing ‘both appropriately. :

2. Communicates congruently own thoughts, feelings, attitudes,
values and -commitments. ’

3. 1Identifies cultural bias and analyzes ways in which it affects
an individual's relationship with trainees of a different
cultural backyground. ’ .

>
o

4. Accepts negative feedback nondefensively.
5. Maintains contincous pc¢  Lnal and professional growth.

B. Establish and maintain perscnal relationships on an individual basis
to meet the goals of CDA traiaing.

s

o

Indicators: ' o

1. Physically attends to trainee to communicate an attitude of
listening and interest (i.e., eye contact and relaxed posture).

R .

2. Recognizes and identifies the physical cues to feelings that
are expressed by others. "

3. Respords to trainees with accepting statements to communicate
that both content and feelings have been heard and accepted.

4. Communicates a positive regard for the trainee's abilities to
operate effectively at all intellectual levels; in handling
feelings; and in solving problems.

5. Uses praise and descriptive feedback effectively.

6. Maintains confidentiality of privileged information.
(:~
7. Uses problem solving methods that enable trainee to solve own
Problems.

8. Exhibits skill ih handling conflict situations (i.e., respecting
other person's right. to disagreé, finding areas of agreement, and
negotiating differences).

. i /

9. Implements strategies which produce a two-way information exchange
with s¢hool personnel.

C. Exhibit effective group dynamic 'skills in working with trainees and

others involved. in a group situation. V

Indicators:

1. Establishes a climate of trust’ so that .each berson participates
in discussion and contributes own ideas.

5
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2. "Balances task-oriented activities with group.maintenance as

necessary to agcomplish goals.

3. Accepts and dlarifies, in a nonthreatening manner, an attitude
or feeling tone expressed by another.

;.4h Clarifies, builds, and develops ideas suggested by others.

Allows time for and encourayges trainees’ to check perceptions
and p rsonal meanings -of learning activities whereby learning

may be more fully 1ntegrated

w1

3

6. Recognizes that conflict can lead to beneficial change and
manages it toward positive resolutign;_

III. MANAGEMENT

The CDA Training Counselor can:

A.

ERIC
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Develop a personalized program for each trainee in the CDa program.
Indicators:
1. Determines the needs, problems;'potentialities and interests of

each trainee (using several methods of data collecting).
" . “ - \ .

" 2. Establishes clear contract with each'trainee so that expectations

and responsibilities of both trainee and trainer are understood.

3. Identifies common training néedé.and plans to meet tﬂose needs.

4. Matches trainee's unique characteristics with an approprlate
field site.

5. 1Is flexible in adjusting time demands of class participation and
field supervision to meet needs of trainee. .

6. Maintains records documenting each trainee's progress thrcough' the
program. " T -

Establish an on-goinat working/learning contract with each field szite.
Indicators:

1. Orients field-site staff to CDA training.

¢

2. Clearly defines the commitments of trainee, field-site staff and
CDA program staff to each other. S

3. Develops a systematic training plan with the tralnee and fleld—
" site director. -

4. Provides field-site staff with reinforcers for cooperation in
training. 1 1 :
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5.

Frovides continuing  support to tralnec, field-site supervisors
and directors.

Maintain a Learning Resource Centex.

Indicators:

Establishes procedures for maximum use of.the Learning Resource
Center by trainees, other school personnel and outside groups.

Plans to meet chang;ng needs of supplies and equ1pment for
instructional goals.

Establish and maintain management procedures which facilitate
effective program operatlon

Indicators:

1.

Involves those persons who will implement the results of a
decision in the decision-making process.

Organizes and coordinates program personnel in order to make
maximum use of personnel, time, materials, space and money.

Meets regularly with program personnel to review prc ress toward
achievement of the goals and objectives established py them for
the CDA proqgram.

Relates the basic functions of management--planning, nganlalng,
delegating, motivating, evaluating--to the CDaA _program.

Demonstrate effective managemeat of personal resources.

Indicators:

1.

Prioritizes program elements whereby tasks w1ll be accompllshed
on time with a minimum amount of stress. .

Uses the most efficient method for clear communication.

Establishes clear contracts with each: trainee to insure that
program responsibility is shared.

Recognizes personal strengths and limitations and utilizes other
resources when needed.

Takes care of physical.'needs to insu;e that health is maintained.

Prov1des for emotional needs by sharﬁna w1th a support group or
an 1nd1v1dua;

) \
Meets mental needs by continuing prcfessional developmént.

12 \
! Peg Carter
7 Texas Woman's University
August 1976
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Some Findings
and Recommendations
from the Texas CDA Projects

)

When this paper was written. the Texas Department of Community
Affairs, Office of Early Childhood Development (OECD) was two and
one-half years into funding five Child Development Associate (CDA)
fraining projects at seven colleges and universities in Texas.
Although these projects were all based on the national CDA:guide-
lines, there were certain differences. The Texas projects' curric-
ula were distinguished by their emphases on 1) developring the
social and emotional skills of the trainee and 2) relating their
curricula to the needs of the project's community or communities.
Administratively the Texas projects were characterized by a high
degree of interaction with one another. The projects were in fre-
quent contact with each other and with OECD leadership in defining
problems, suggesting solutions and obtaining technical assistance.
Consequently, there was much sharinc¢ and mutual assistance among
the projects concerning the problems which the projects themsclves
thought to be significant. This sharind of ideas, problems and
solutions significantly fecilitated program progress.

+ The concerns and i. ues noted in the following pages have many
sources., Some are at least partly a result of: l) the sheer new-
ness of the CDA concept, 2) the consequences of time-limited funding,
and 3) the circumstances of location in a particular educational
institution. However, it is expected that sharing some of what the
Texas CDA training projects have learned from each other will facil-
itate the development of other training projects. The problems and
successes encountered by the Texas projects are discussed in the
following pages with this objective in mind.

Administrative Concerns

Administration is a key element in the development of any
training project. This is particularly true of an innovative
program such as CDA training where few guidelines or standard
procedures exist and any rnew program faces resistance tc change.

i3
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Goals .

The goals of a program are the long term outcomes desired
for that project. They are not immediately realizable but give
focus and shape to the activities of a program. All Texas CDA
programs set explicit goals for the trainees in their projects;
however, not all projects set goals for the training programs them-
selves. Program administrators must begin thinking very early
in program development about their training project's future.
Whether this is as a part of a university based preservice program,
or as part of a university or non-university based Continuing Edu-
cation or an Outreach Program is not important, The key here is
that goals for the future of the CDA project must be set early in
the training project's lifetime so that it is possible for the
project to stabilize successfully and continue progressing after
initial development,.

Staffing

The Texas CDA training projects generally agreed that the
quality and skills of their staffs were the most important keys
to a successful training prog:am,

Recruitment and Selection: No project wrote specific criteria
for staff positions; however, when asked, nearly all project direc-
tors mentioned minimum requirements of a master's degree in early
childhood education or child development, experience in teaching
preschool children and, most importantly, a strong personal commit-
ment to CDA training (i.e. competency-based, individualized and
field oriented).

Job Definition: A wide variety of job titles are listed for
personnel of the various Texas projects such as field directors,
training counselors, or field supervisors. However, the functional
tasks of curriculum development, field supervision and the coordi-
nation of field and academic experiences occupy most of the staff
members' time. Nearly all the project directors agree that the
most important specific skill“for a staff member to have is the
ability for him or her to have good relations with the trainces.
Other talents frequently ncted are the abilities to write and
revise curriculum materials and skills in working with field site
persoq2g11~university administrators and faculty members.

\

| ‘
Training: The development of a genuinely competency based
program coordinated with field eXperiences requires a wide range
of personal and professional skills from the staff. These skills
range from curriculum development to trainee assessment to program
design and implementation. In many cases the staff members ini-
tially lacked the necessary skills and either had to obtain direct
consultative assistance or be trained to do the job themselves.

10
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Direct training for CDA steffs is obtained from scveral
sources. Some of the projects enroll staff members in coursecs at
that inst:tution while otherr projects hire constltants to train
the staff. OECD supported the training of staff members through

several workshaps, These workshops have becn particularly cffec-
tive because they dealt with problem areas for which the CDA pro-
jects themselves requested training. It is recommerded that when-

ever possible, CDA programs should coordinate their training effortg
among projects having similar concerns and/or interests. This has
the dual advantage of: 1) making more resources available for a
wider variety of training and, 2) facilitating the sharing of infor-
mation and ideas among the CDA Projects.

Staff concerns: Probably the major problem for the Texas
CDA projects during their initial year was the matter of staff
workloads. Extremely heavy staff workloads were the rule in the
CDA projects for several reasons. Probably the most significant
reason was that during the first year of funding the Texas projects
attempted to develop curriculum and train trainees at the samc time.
However, these heavy workloads are probably characteristic of the
start-up of any innovative program and should be anticipated in
planning first year activities.

Another difficulty is that in some CDA projects the original
proposal writers or program designers are no longer dircctly
involved in the training projects., There are two major reasons
for this situation: 1) most of the program designers hold senior
faculty or administrative positions in their university which
require considerable time and 2) high level positions are often
not funded or only partially funded so that any extensive partici-
pation by these pecple is a voluntary contribution by them. Over
time this unpaid assistance tends to recede as these persons qget
involved in other university activities.

This results in several problems: 1) the program as oriqgi-
nally designed may be inconsistent with the staff members' pre-
ferred ways of doing things, 2) the proposal writers are nighly
skilled professionals; when these pcrsons' talents are unavail-
able, demands on staff time become even heavier; 3) when repre-
senting the program either within the project or university or
outside it, few of the staff members have the academic creden-
tials and personal credibility of the original program designors.,
It is highly recommended that paid positions be provided for scnior
personnel so that a significant portion of their time can be
devot:d to CDA training. This is particularly important during
the first year when the tasks of designing and implementing the
curriculum and administering the program are so complex and
demanding.,

The CDA staffs are also affected by the slow development of



the assessment and credentialing system. This is particularly
disadvantageous because they are designing and carrying out train-
ing programs with no information about how the results of their
efforts will be evaluated and little information about how the
trainees will .e credentialed. It is essential for all who have
established CDA training programs to £ind out as soon as possible
about the national assessment and credentialing system so that they
can be guided in their training efforts and able to inform their
trainees about it.

Coordination

Coordination of the Texas CDA tra:ning projects particularly
emphasizes the relations of departments within universities bhecause
the original guidelines for submitted proposals required the coop-
eration of different departments and colleges in the university.

All CDA training projects planned for considerable cooperation

among departments and apparently received this support in the early
stages of the projects. It is recomme..ded that as early as possible,
administrative agreements, particularly those reflecting inter-
departmentai or inter-collegial procedures be adocumented as for-
mally as possible to prevent later misunderstandings. As time passes
there ir a tendency for the unpaid (see above discussion of senior
faculty and administrator involvement) departmental representatives
to get involved in other activities and lessen their participation

in routine program affairs. This results in programs becoming
steadily more strongly associated with the department or college
which administers and houses them.

Concerns: A departmental association is perhaps inevitable in
a university setting with its differentiation intc colleges and de-
partments. . However, this categorization does create certain admin-
istrative problems for an interdisciplinary curriculum. )

For instance, 1in programs that are moving into completely
competency-based individualized training, college faculty members
provide academic instruction to the CDA trainces,. It is often
very difficult to coordinate what these faculty members will pro-
vide the CDA, since university academic traditions emphasize the
independence of the university professor. However, it is espe-
cially difficult to obtain coordinated instruction when the in-
structor is not even in the same college as the CDA program. The
instructor is not hired directly by the CDA program, but rather
the University acts as intermediary; hiring the instructor or
committing a portion of an existing employee's time, and receiving
in return the¢ CDA monies. This results in CDA projects having
rather tenuous lines of formal authority over CDA instruction,
although informal authority as a result of personal friendships
and profecsional agreement is more often the rule. One Texas
project deals with this problem by directly tra'ning the CDA in-

12
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structor: concerning CiA concepts :~J the project's expectations
of the instructors.

En analogous exewp! s in a tully ~ompectency based program con-
cerns testing for acad=iiv oredit for a . 1inee which is an impor-
tant aspect of wmany ccupetercy-based educiiinn approaches. However,
many departments and nolleg2s are guitc Lkep. .l of testing pro-
grams operated out of another departmert or colisge whiclh cculd

award credit in their field. This is truc even i° they kad par-
ticipated in developing some of thé modules or identifyving parform-
ance standards, etc. They lack control over a system which could
divert potential students from their program. This ccncern over
lack of control can be interpreted to mean concern over ~vality of

~ training, or it can be seen as a concern over the loss of revenue
from fewer students in the departmental program,

In both the illustrations above, the central problem is the
effort to establish a centralized, closely organized training
program in a setting in which collegial, departmental and individ-
ual autonomy are emphasized.

Another factor which affects on-campus coordination of CDA is
resistance to competency-based education (CBE). For instance,
teacher educators fear that they must give up their autonomy as
professors, or that an alien value system will be imposed on them
by the competency-based program, Administrators are concerned
about changes in administrative details which result in unsettling
questions such as "what is a course in a CBE system?"” "How 1is
student progress monitored?" or "How are academic credits earned?".
A related administrative problem has to do with determining costs
of CBE--how much investment in technology is needed, how do they
determine faculty workloads, and how much effort must go into
developing a CBE curriculum or setting up a resource room,

Although the different CDA programs found various solutions
to these and other problems, certain worthwhile ideas are in general
use: 1) involving administrators and other key personnel in the
design and development of the CDA training program jtself since °
many of the significant problems are administrative in nature,
2) developing a competency sy:tem which has been carefully adapted
to the unique needs of that i‘ustitution in terms of its objectives,
population served, and resources, and 3) those programs where good
communication has been maintained and resistance is minimal are
projects that are headed by a person who has strong academic cre-
dentials and some personal power in the "institution.

Recruitment and Selection of Trainees

Recruiting Strategies: When the CDA projects were getting
started, probably the most frequent recruiting strategy used by
the Texas projects was direct, personal contact with the various
public and private child care facilities in the area. This was

i3
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surplemerted in some projects by letters tc the various centers
requesting applications to CDM training. These dissemination
strategies were then followed up by large group meetings where
more specifi~ information was presented and questions could be
answered. kadio, television, and newspapers were not used fre-
quently for recruitment.

As the programs have matured and enrollments have stabilized,
no program has maintained a formal recruitment effort. Instead,
projects attract applicants as a result of public presentations
by CD4 staff and/or personal contact with CDA trainees. This
latter factor, contact with trainees, is particularly powerful.
For instance, at one project, all applicants for CDA training
since approximately the summer of 1973 applied because of their
personal contacts with CDA trainees. It is clear that after the
first year of a project the problem is not recruiting trainees
but rather selecting good ones.

Selection Criteria: No program specifies clear criteria for
trainee selection; however, certain minimum criteria pertain to
all projects: 1) academic background - all projects select persons
who have at least a high school diploma or GED, 2) work experience
- all persons selected are currently working at child care centers
or had been emplo¥y€d at such centers, 3) attitudinal factors -
usually indications of "high" interest and motivation. This 1is
the fuzziest area, and also in the estimation of many project staff,
the mos:c important. This lact of explicit criteria can cause prob-
lems in training later. For instance, several trainees at one
program were admitted who :lacked the necessary minimum prerequi-
sites for CDA training at that project. Conversely, at another
program one CDA turned out to be considerably over qualified for
the training and could not adjust to the program.

There 1s no easy answer to tnis dilemma of initial level or
competence, which must be considered by all training projects.

With experience the selection criteria will become more valid.
Probably the key here is that the assessment system, particularly
the preassessment component, should be related to the selectioun
methods used by the training project. This has two implications:
1) the assessment framework within the curriculum should provide
guidance-for selecting students, and 2) care should be taken to
ensure a satisfactory "match" between the skills of selected stu-
dents and the curricular demands of instruction and assessment.

Few incentives are given the prospective trainees except rfor
free tuition and the »pportunity for academic credit; in addition,
one projecct offers free books, another offers free materials, while
a third offers some child care. It should be noted that persons at
certain projects question whether these incentives are beneficial
to the training effort. Indeed, one program plans to charge half-
tuition to CDA trainees in projects funded by the Texas Migrant
Council and Texas Department of Public Welfare because they believe
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this commitment from the trainee increases his motivation to benc-
fit from the CDA training.

Trainees

The largest single group of applicants for training (about one
third of the total of 450 during the first one and one-half years)
came from day care centers. Significant numbers also came from
Head Start teachers, public school aides and private school aides.
Day care staff were also the largest group selected for training,

constituting over two thirds of the total group selected. Con=.
siderable numbers of persons from dead Start, public schools and -
private nurseries and kindergarten also were selected. N

More than any other single factor, the self confidence of the
trainees is seen as their greatest weakness and paradoxicallv as
their greatest source of strength. It is viewed as a weaknecss
because so man/ of the trainees initially lacked confidence in
theirx teaching skills and were self-deprecating and defensive.
However, personnel at the field sites and also project staff mem-
bers have remarked on how much the CDA training has done for the
development of self-confidence in the trainees. This is partially
a consequence of the built-in autonomy and self reward of compe-
tency-based education, but it also appears to be more than just
that. This should be studied further as a major unanticipated
result of CDA training,

Design of Training

A major characteristic of the Texas CDA projects is their
emphasis on competency-based training with its reguirements for
specificity in CDA skills, knowledges and attitudes. Because of
the resulting changes to traditional educational strategies, con-
siderable staff time during the first months of program activity
was spent in designing training.

Collecting Job Data: Normally, a prerequisite step for de-
signing treining is the collection of job information from workers
in the field. However, since there are no persons presently
employed as CDAs, alternate strategies must be used in an effort
to "reality test"™ the CDA concept.

A strategy frequently used by the CDA Projects is to inter-
view employers of child care workers abouf what their workers do
and what they feel constitutes a "good" worker. The ~ajor problems
here are: 1) the small number of employers interviewecd; 2) possibly
biased selection of interviewers, since the employers were usually
acquaintances of CDA staff members; and 3) the lack of definition
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of what a CDA should be able to do, etc. Another similar strategy
used by some projects is to ask "experts" what a competent child
care worker can do, etc. However, the problems noted above are
also relevant to this approach. Nevertheless both of these appro-
aches are useful tools for establishing preliminary linkages
between CDA training and practice.

Breadth of Curriculum Coverage: Coverage of the CDA projects
is quite broad with very little subject matter relevant to early
childhood education left untouched. All Texas projects cover
language and concept deveiopment; affective development; psycho-
motor development; safety; family relaticns; and culture, age and
sociceconomic status factors. Using community resources and CDA
professional roles are dealt with in scome curricula but not all.
Perhaps the only early childhood education topics not dealt with
extensively are subjects, such as infant (0-2) development or early
childhood education for the handicapped, which are not directly
part of the present CDA role.

The sheer range of coverage resents certain roblems in it-
g p

self. For example, at what level of prrficiency 4o we expect CDAs
to be? Several of the curricula appear to have cufficient objec-
tives and activities for a four-year college proycem. If we require

these projects to be two-year programs, can we trim some of this
breadth of scope? If so, what areas should be trimmed?

Sequencing Course Module Content: There are two basic prob-
lems associated with Sequencing Course Module Content depending on
whether the CDA project employs uvniversity faculty for instructional
purposes. .

Those projects which are using only instructional modules can
arrange their training in various sequences depending on the needs
of the trainees. For instance, one project reports that only two
of their competency areas have prerequisite competencizs. The
problem for these projects (and a problem for the instructor-based
programs also) is the general lack of formal preassessment for most

of the modules. Without a preassessment of the trainees' skills,
only a very rough estimate can be made of where the trainee is ard
what sequence of modules would be appropriate for her. Those

-projects using instructors have an additional problem in seqtencing

instruction. All instructor-based academic programs, with the
exception of a project where the CDA staff itself does the instruc-
tion, report that they had difficulty scheduling faculty instructors
and obtaining appropriate faculty.

It is recommended that‘developing training programs give early
cmphasis to the design of appropriate pPreassessments, because this
is a key aspect of CBE programs, However, trainers should point
out to the trainee the tentative, experimental nature.of any assess-'
ment procedure during the_early stages of curriculum development.

| 20
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Field Sites

Supervised field experiences were seen by the CTDA projects to
be crucial for helping trainees acguire the CDA competencies; fur-
thermore, national CDA guidelines required "that 50 percent of the
trainees' total time should be spent in supervised field work in
early childhood settings."” '

Field supervision is & major cost in CDA program operation.
Probably over 50 percent of the program staff (non-instructional)
personnel's time is spent in this activity, chiefly as a result of
the large number of centers in which CDAs are located and the wide -
geographic spread of these centers.

Selection of Centers: In most casés, field sites are not
selected. ' Instead, trainees are selected who are employed at
various centers which are then contacted to see if they will par-
ticipate in the CDA program. The critical factor for all CDA
projects is the agreement of the field sites to work cooperatively
with the training projects. Additional criteria frequently used
are: 1) willingness to let the teacher try new materials or fteach-
ing techniques, 2) readiness to let the field supervisor from the
training project come in and observe the classroom, and 3) the
apparent quality of the site.

In nearly all situations, formal agreements are written which
establish regular release time of 4-8 hours per week of academic
training for CDA trainees. In addition, the agreements require the
field site to continuve to meet the criteria for selection noted
above, while the trainers will provide training to the CDAs or
occasionally to non-CDA staff. In all but one training project,
this is the only direct pay-off for the field site. One CDA pro-
ject pays the field sites $200.per semester.

Both staff and trainees frequéntly complain about the quality
of sites available for training. There simply are not enough
exemplary field sites. One project attempted to deal with this by
working with the staff at substandard sites to improve the total
program at those sites. However, the magnitude of the tasks in-
volved and the difficulty of obtaining consistent coOperation

from site directors made the attempt unfeasible. All projects
work at creating good relations with 51te admlnlstrators and unob-
trusively assist in site development. Other possible strategies

"include (a) continued efforts by project staff to identify and

recruit quality sites, (b) increased benefits to field sites irn
terms of pay-offs ~other than just provision of training to CDAs
and (c) greater utilization of laboratory nurseries at institu-
tions or development of own nursery resource

Coordination of Academic and Field Work: All projects empha-
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size the <lose relationship between academic knowledges or skills
and fleld work. This close coordination is usually obtained in
two ways: ~) structurally, through including field performance
objectives within the modules or requiring field based learning
activities as a part of academic courses, and (2) through personal
counseliny with the trainee. It should be noted that learning

.occurs in bocth directions. The training gupervision helps the -

trainee apply academic skills and knowledges to the field sites,

‘while the trainee enriches his academic sprogram with ideas and

insights from his field site experiences.

Concerns: The workload of the training supervisor is a persis-
tent problem because there are typically a large number of widely
spread field sites. Consequently, a considerable amount of time

is spent merely getting from one site to another. At least two of

the projects try to lessen this problem by video taping trainees

at the field sites. The field supervisor and the trainee then
critique the lesson together at the training center. However, in
all programs, it is gquite difficult to satisfactorily balance proper
field supervision with other staff duties.

The lack of teaching models at the sites is also a problem,
In a few cases, a supervising teacher or director provide this
assistance to the trainees, but only infrequently. Furthermore,
the sheer workload of the teaching supervisors permit only occa-
sional opportunities for modeling or demonstration teachlng from
the CDA trainers.

Also it is difficult for the trainee to obtain experience with
3-, 4- and 5-year-olds, to teach children having various handicapping
conditions, and to work with parents and children of a variety of
socioeconomic and cultural backgrounds, because it is unlikely that
all these conditions are represented at the field sites. Conse-
quently, although the depth of field experience is considerable
for all trainees, there is a real possibility that the range of
experience may be insufficiently broad. These problems are leading
scme training projects to select CDAs who are not presently working
in a child care center, This allows much greater flexibility of
field placement and also facilitates coordination of field and
academic experiences. It also permits consideration of a much
wider raTge of potential trainees

/

CPpA Project Relations with Non-CDA Field Site Staff: Nearly -
all-pXograms report CDA trainee involvement in in-service training
at their field sites which is a direct result of the trainees' CDA
experiences. Generally, other field site staff think well of the
CDA program and welcome the ideas brought into the center by the
trainees. This allows much greater flexibility of field placement
and facilitates coordination of field and academic experiences,

It also permits consideration of a much wider range of potential

trainees,
22
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Three relatively minor problems which do crop up occasionally
are: 1) non-CDA staff members' jealousy of what thev perceive to
be special pr1v1leges and opportunities for CDA trainees, 2) fear
on the part of staff (including administrators) that they will Le
negativelyv eva'luated by outsiders, and 3) concern by center manage-
ment that their authority over center employees will be diminished.
CDA trainees and trainers have been generally successful at re-
ducing their apprehensions primarily through personal example, and

by clrect digscussion when necessary.
“.

Peter L. Jennings
The University of Texas '‘at Austin
July 1975
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Field Site Supervision

The process of field supervision should focus on the trainee's
role in the classroom and proﬁbte an in-depthunderstanding of the
complexities of that role. Continuing on-the-job supervision should
be the primary strategy for enhancing the trainee's level of compe-
.tency. A team approach - - in which the trainee, the CDA Trainer,
and the staff of the child care agency all participate - - is likely
to be most successful. Such an approach can provide opportunities

"for immediate feedback, demonstration teaching, non-self-conscious

observation, and individualized training.

The CDA Trainer's role should be one of an instructor, advisor,
and facilitator rather than a visiting "authority figure" -who
observes, comments, and then leaves without a continuing commitment
to improving the situation. The Trainer should have ample time.at
the field placement to become familiar with all aspects of the pro-
gram and to develop a trusting relationship with the trainee and
staff. A good ratio of Trainer to trainees is 1 to 10, or 1 to 12.

The CDA Trainer should snnsitively and carefully cbserve and
evaluate the trainee's work with children and regularly provide him
or her with useful feedback and supportive help in improving compe-

tencv. In addition the Trainer should:
i, Coordinate all aspects of training e%periences.
2. Provide on-site training support to the trainee to help

integrate the trainee's work experience and academic
experiences.

3. Plan formal and informal experiences which contribute
to the trainee's total learning.

4. Provide counseling, both professional and personal,
according to individual trainees' needs.

Suggested Methods for Helping Trainees Acqu1re the CDA Competencies

The follow1ng methods are useful to highlight good models of
teaching and help trainees acquire the CDA competencies:

1. Demonstrations by the CDA staff or others, followed by
group discussion. ' ’
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On-the-job discussions with other staff and CDA Trainer.

3. Use of audio-~visual materials with prepared discussion
guides that highlight examples of CDA competencies.

4. Self-analvsis, guided by evaluation sheets or cvlterla‘
supplied bv CDA training staff.

5. Use of video tape recorders or audio tape recorders to
— " tape teaching for self—anaiysis or peer evaluation.

6. Paired peer observations-and evaluation where two tralnees
work together to leazn competencies. ’

7. Personal journals and diaries.
8. Child study: observing specific behavigrs or doing case
studies. (In all cases confidentiality of the children's

records should be preserved.)

9. Individual conferences with CDA Trainer, folluwed by feed-
"back and goal setting related to development of the CDA
comoetenc1es. '

‘20. Discussion groups or seminars in which "What hapvened +%his
morning" ¢ related to the CDA competencies, fto theorctical
knowledge of child growth and development and totp?ihbiples
of curriculum and instruction.

11. On-site workshops focused on curriculum, teachlng methods,
parent involvement and other subjects related t'o cba compe—

a ' tencv areas. .
’l .

12. Field visits to experimental programs, community ag vnc1es,
and child care programs with different phllosophles or
physical set-ups.

13. Exchange placements with other CDA trainees. T
14, Independent projects.

nervised Field work

S

Approximately 50 percent or more of the trainee’s“total training
time must be spent in supervised field work.

Supervised field work is crucial to =he development of competency.
For classroom staff, the trainee's major field "placemeat" will
undoubtedly be the day care center in which he or she is employed.
However, this does not mean that "training" will consist of routine
work in the trainee's own' classroom. The 50 percent of the trainee's
total time which is "supervised” should involve:

25
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1. Being observed by a supervisor followed by an individual
. conference.or informal conversation. N
2. Being. video taped, or audio taped - or doing this oneself,
followed by conversation or self-evaluatiocn.

3. Observing peers, or being observed.’

4., Attending "integrative seminars" in which teacher behaviors
are related to theoretical knowledge in terms of "What I
saw this morning. , . . ." '

'5. Watching .teaching demonstrations.

6. Visiting.othér nreschool programs or child development
centers.

7. Attending on-site workshops focused on curriculum areas or
teaching methods with immediate application.

The role of the CDA Trainer is to guide the field experience so
that it is & dynamic learning experience,. The supervision process
should focus on the individual trainee's role in the Classroom as a
teacher of young childrehn. ; '

Editor's Note: Since this article was written, the” CDA Trainer as

Field Supervisor has received additional ‘attention. Because super-

vised field work is fundamerital t6 the CDA competency concept, the
responsibilities of field supervision in somé situations may be too
great for one CDA Trainer to handle. Therefore, it has been proposed
that the CDA Trainer have a corps of training supervisors to work
with trainees in the field; or, that the directdr of the child care
center where & trainee is placed be trained to dc field supervision.

4
% \ B . -

Ann. Sartin

.Stephen F. Austin State
University

1974 "
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Resource Rooms

Programs which place emphasis on individualized instruction
or inaependent study reguire a place where materials needed can
be easily secured. This room has been labeled the resource room
in the Texas Child DeYclopment Associate pilot project. The
resource room should provide adequate space and a convenient
organizational plan to allow trainges to secure “guic¢kly materialcs
needed to meet the program objectives. This room shonuld also prc
vidé a place for trainees to work individually, or with other

trainees. If the resource room is going to meet the needs of wor

trainees, the room must be opened on a flexible schedule or for t
extended day on a regular basis. -

The resource room will require staff members on a regular ba
to provide individual instruction, assistance in securing materisa
and reorganization of materials. All staff members who are worki
#n a Child Development Associate program should spend some time i
the, resource room. Staff members in the resource room might incl
faculty, field site -supervisors, a Child Development Associate
trainee, or work-study students. The faculty should find the tim
spent in the resource room very helpful in seeing the amount of
time and effort required of the trainees. Also this timeé will be
beneficial for previ®8Wing visual atds and keeping up with profess
publications. When 'seyeral faculty membefs’ére_workingJin the px

the time spent in the resource room helpstrainees to see that, re

less of the instructor,. all staff members are wnrking toward a co
goal through the use of the same.instrucffonal materials.
& — “

Cclleges frequentiy find it difficult ﬁo providée a room just

-the Child Development Associate trainees .because of'limited space

This may require the staff to utilize an.alternate plan which may
not yield the deSLred outcome. After the program becomes establil
perhaps the college will be able to justify a resource room espec
for Child .Development ‘AssOciate resources and individualized stud
Some alternate plans mlgbt include a classrcom and resource room
bined, a small check out room, individualized learning centers in
other departments, a mobile van or the reserve section of the lib

The equ1pment needed in the resource room will vary as the
function wWf the room varies. However, one will +vant to consider
the follo%lng. she1v1ng,_tables, work carrels, f.le cabinets, fi
boxes, régord Players, cassette player/recorder, slide projector,
film ;trip projector, laminating machkine, paper cutter, tacking 1
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and a bulletin board. A part of the training program should incilude
instructing trainees to -use the media hardware. Practice in using
the equipment will prove helpful to the trainees in future employ-
ment.

Trainers should carefully preview materials available in the
fields of child‘development and early childhood education. Materials
selected should pfovide both printed materials and media software
including slides, filmstrips, films and audio tapes. Materials
selected should be written at a level which the trainees can under-
stand. Trainees will probably find the materials more helpful if a
task is to be completed based on the information obtained from the
presentation. Other materials which might be included in the
resource room are free materials from various companies, professional
journals or magazines, toys and other teaching materials for preschool
children, as well as displays or other supplies which can be obtained
on a loan basis. )

Materials should be organized in a manner which is most helpful

to the staff and trainees. One -might consider a number coding system
which corresponds to the modules in the program or a color coding '
system which corresponds to groups cf modules. If the trainees

carry materials into the community for trainees' use, a system of
packaging all materials required for each individual module might
prove helpful.

The resource room will require organization;and adequate manage-

ment to function for the trainees. Trainees should be required to
sign in to provide a record of attendance. A staffing schedule
should be posted to enable trainees to know when staff members .
will be available to provide individualized assistance. Also a

check out system and inventory system should be established to
provide adequate records.

The Child‘Deve}opmgnt Assoclate resource room may become a .
room which various groups in the community as well as other depart-
ments might desire to share. Staff members from the field sites
might be invited for staff development. The Child Development
Specialist with the State Department of Public Welfare, as well
as other community programs serving children, might also be
invited to utilize the resources:;.

The Child Development Associate resource room should become a
rich place with many materials available to those who desire to
enhance the lives of yosung children. It should be a room with an
inviting atmosphere which is conducive to study and sharing. The
staff should strive to encourage trainees, other college depart-

ments as well as the community agencies serving children to come

together in a rich environment to better understand children.

{
P ‘Faye Murphy
Tarrant County Junior College

November 1975

-
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An Excerpt

from The CDA Program:

The Child Development
Associate—A Guide for Training

L)

(Editor's Note: What follows is taken from a guidebock designed
for use in training staff for Head Start, day care, nursery

schools and other preschool programs. It is reprinted with the
permission of the Office of Child Development U.S. Department
of Health, Education and Welfare.) A\

THE NELD FOR COMPETENT PERSONNEL IN PRESCHOOL PROGRAMS

Those who work with young children know that the key element in any
program is the staff -- the adults who teach, supervise and relate to
the children both individually and in groups. This is true of early
childhood programs in Head Start centers, day care centers, nursery
schools, or public school settings. The best facilities, materials
and curricula, the best intentions of parents, program directors,

and teachers cannot guarantee high quality child care or effective
educational programs unless those who deal directly with the children
are competent, knowledgeabie and dedicated.

At present, many individuals who bear primary responsibility for the
development and education of young children in child care programs

have had insufficient preparation for the vital and complex task

that they have undertaken, Most staff members in child care programs
have received preparation in essentially one of two ways: they have
been college trained (with or without course work in early childhood
education and child development) or their training meets no specific
standards directly related to providing developmental care of high
quality. This lack of relevant standards for staff preparation merits -
serious concern in light of a growing recognition that & college degree
by itself is no guarantee that a person possesses the competencies’
necessary to foster intellectual, social, physical, and emotional
growth in young children.

With the outpouring of public enthusiasm for such programs as Head Start,
the interest of state governments and public schools in early childhood
programs, and the rising demand for nursery school and day care services,
both the availability and the quality of competent staff for such programs
have become matters of growing national concern. It was in response to
these needs that the 0ffice of Child Development developed the concept

of the Child Development Associate.
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The Child Developmeuar Associates, or CDAs as they are popularly called,

will be representatives of a new professional category. CDAs will ke child
care specialists vith the basic competencies to assume primary responsi-
bility for the daily activities of groups of preschool children in
center-based programs. Future extensions of the concept can L« madc for work
in other early childhood settings; for example in home-based programs,

family day care, or work with handicapped children. I[n cencer-based
programs, CDAs will not be responsible for overseeing the total program,

but will work in settings witu differentiated staffing onatterns in close
contact with more trained ..nd exmerienced staff members. CDAs shéuld

have tue assistance of & pe. -nrfessional aide or staff helper.
Fentuallvy it is hoped rhat « .1t CDA will hold a nationally respected
c. “ential certifving prufe - ¢ nal competency.

O VHERES OF THE CDA PROGRAM

The -, feature of the CDA concept is that, unlike the traditional
appr-.ach to professional training, the credential of the Child Development
Associate will be based upon demonstrated competency to assume primary
responsibility for a group of young children rather than solely upon _
courses taken, academic credits earned, or degrées awarded. Credits and
degrees will have their place in training programs. However, the

awarding of the CDA credential will be based upon careful evaluation of
each candidate's demonstrated ability to work effectively with young
children. :

The CiA program is currentlv made up of several components or parts.
First .+ 1 list of competencies which describe what a Child Development
Associate should be able to do. The competencies are the foundation for
the. developnient of hoth training and assessment techniques. Second are
pilet training projects which are developing innovative training methods
to help trainees in the acquisition of the competencies. Third is an
asscessment system which will assure that CDAs are indeed competent child
care staff. ‘Fourth are credentialling systems developed by the Child
Development Associate Consortium, a representative consortium of national
organizations concerned with child development. The Consortium will work
to obtain recognition for CDAs as a professional group who hold a
credential that is nationally respected.

Cia COMPETERCILIES

Competencies for the Child Development Associates fall into the follo: -
six breoad areas that are believed to be necessary for staff workiang i:
comprehensive developmental program for preschoolers:

1. Setting up a safe and healthy learning environment;

b

2. Advancing physical and intellectual competence;

30
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3. Building positive self-concept and individual strength;

4. Orginizing and sustaining the positive functioning of
children and adults in a group in a learning environment
5. Bringing about optimal coordination of home and center

child rearing practices and expectations; and

6. Carrying out supplementary responsibilities related to
the children's programs.

Within each of these categories there are numerous specific skills or
competencies which each CDA must acquire. The competencies are stated
broadly so that they can be used as a framework for training and staff
development that reflects the particular needs and preferences of loca’
programs. (The competencies are based on the assumption that broad
guidelines can be formulated without violating the divergent educational
views or cultural and ethnic backgrounds of various child care providers.
The competencies are presented in full beginning on page 35.)

PILOT TRAINING PROJECTS

In spring of 1973, the Office of Child Develorment funded twelve pilot
training preojects to prepare trainees to acquire the CDA competencies. These
pilot training projects include both urban and rural communities, different
ethnic and racial groups, and bilingual-bicultural programs. The training
institutions comprise a broad mix of organizations such as universities,
community and junior colleges, Head Start programs, private training
organizations, and consortia of early childhood organizations, colleges, an
government agencies. In most instances, several groups are cooperating to
develop approaches to training for Child Development Associates.

Each pilot training project is somewhat unique in its organizational
pattern and approach to training. However, all share the following
characteristics:

1. Training is geared toward acquisition of the CDA competencies;
2. Academic and field work are a set of coordinated experiences;

3. A minimum of 50 percent of the trainee's tvime is spent in
supervised field work;

4. Training is individualized according to the strengths and
weaknesses of each trainee with respect to the CDA competencies:

5. Flexible scheduling allows each trainee to complete the
training within a range of time that varies from several
months to two years, depending on the trainee's previous
experience, expertise, and aptitude in acquiring the CDA
competencies,

29
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Central to the concept of training for the CDA competencles 1is a
careful integration of theoretical preparation in child development and
early childhood education with prac{ical, on-the-job experience. At least
half of each trainee's time will be spent working with young children in
situations in which appropriate staff models and regular feedback promote
acquisition of CDA competencies. These field work settings include Head
Start programs, nursery schools, day care centers, university laboratory
schools, other child development programs, or a combination of several
programs -~ setitings in which the CDA candidate is currently employed or
may be employed when training is completed.

The method of integrating "academic'" work and''field training'" varies among
the pilot training projects. Some projects provide theoretical work every
day, while others set aside specific days of the week or schedule one-week
"minimesters." Some projects introduce the CDA competencies through
academic experience and expect vaUISltion through field experience. Others
reverse or combine the process.

The purpose of the pilot projects is to develop training models for use in
any organization which proposes to offer CDA training. The pilots will also
be involved in field testing systems of assessmeni for Child Development
Associates. As information about training strategies and procedures becomes
available from the pilots, it will be disseminated by the Office of Child ‘
Development.

THE CDA CONSORTIUM

From the outset of the CDA program, leaders in the field of child develop-~
ment and early childhood edugation have contributed to the development of
the CDA competencies and the basic de31gn of CDA training and c¢redentialling.
The Child Development Associate Consortium, a newly - created private, non-
profit corporation, is continuing to involve the profession and the public
in implementing the CDA comncept.

The CDA Consortium was formed in June 1972 and received a grant from the
Office of Child Development to initiate its activities. It has the
respensibility for developing systems for assessing and credentialling
Chiid Development Associates.

The Consortium is composed of more than thirty national organizations
concerned with high quality care for preschool children and the career
preparation of child development staff. :

A l6-member Board of Directors has policy making
responsibility, aid a full time staff carries out the complex task of
this organization.

The effectiveness of the CDA Consortium will depend on its ability to

obtain acceptance of this non-traditional approach to the career preparation
cf early childhood staff. Prospects for success are enhanced by the growing
#wereness of the limitations of teacher training and certification based
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solely on completion of a specified number of college hours or years. In
addition, there is an emerging interest in competency-based training
strategies in many fields.

LONG-TERM IMPLICATIONS OF THE CDA PROGRAM

The Office of Child Development initiated the CDA program with two principal
long-term goals in mind: °

1. Upgrading the quality of Head Start, day care, and other child
development programs through improving staff skills. In time,
the CDA should have the effect of setting standards for staff
responsible for young children; and

2. 1Increasing the supply of trained child care staff to keep pace
with the expected continued expansion of programs for preschool
age children.

It is expected that the CDA program will legitimatize field training for
child care staff, and will provide whatever additional training is.
necessary to bring many experienced workers up to a level of competency
that warrants the CDA credential, By emphasizing demonstrated competencies
rather than length of training or accumulation of course credits, the CDA
program will simultaneously promote good training and give recognition

to workers in the field who are already fully or parrlally gualitied but
r.ay not have formal preparation. .

In considering these goals several long-term strategic issues arise:
supply and demand for child development staff, funding sources for CDA
training, support from state governments, and support from colleges and
universities and other training organizations.

Supply and Demand-

Some critics have charged that the CDA project is vulnerable to the same
forces that have produced an oversupply of elementary and secondary
teachers in recent years. Although there is at present a shortage of
trained child care staff, the Office of Child Development is carrying out
an in-depth analysis of supply and demand data.

The "teacher-surplus’ in elementary and high school grades in recent
years has been accompanied by a severe shortage of personnel trained to
work with preschool children. in addition, over one-third of the staff
of day care centers chgnges every year., Basic demographic and social
trends, ificluding increased participation rates of women in the labor
force, have stimul ated the dramatic growth in child care over the last
decade and are still at work. The number of children of ages one

E
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through six is expected to increase another three million by 1980, to
about 28 million. Approximately 45 percent of mothers with children now
prefer to work, and the figures are higher among minority and low-incame
families. Parents are placing higher priority on providing their very
voung children with the advantages of a good preschool program. These
trends indicate a continued demand for competent personnel for child
care programs.

Funding Sources

The CDA pilot training projects will provide important information about

CDA training. The work of the CDA Consortium will provide information

about systems of assessment and cr~dentialling. It is hoped that a large

number of training institutions w .l lend their support to this development
ffort by initiating CDA training thz2ir own resources.

The Office of Child Development lacks the resources for funding CDA
training on a nationwide scale. The Office of Education and the
Department of Labor are the primary sources of training funds. Within
the Office of Education, home economics, vocational and adult education,
and community college programs are possible sources of funds for Child
Development Associate training programs. There has been recent
congressional interest in the need for legislation to fund child develop-
ment personnel training. Legislation that would expand existing programs
and provide specific funding authorization for CDA training is ciurrently
under consideration. 1In the final analysis however, large scale
implementation of the CDA concept will depend upon training institutions
redirecting their own resources around competency-based career preparation
strategies for child care staff.

State Government Support

Over a period of time, states can be expected to play a key role in the

CDA program. The extent of preschool programs varies greatly from state

to state. Stimulated by program development at the federal level, many
states have experienced rapid growth in numbers of programs. Other

states have not developed extensive programs for a variety of social,
economic and political reasons. Encouraging moves toward comprenensive
planning for preschool programs have emerged in several states; notably,
California, West Virginia, Texas, North Carolina, Georgia and Tennessee.
State involvement in licensing and certification of preschool staff re-
mains limited but is a growing trend. ‘

The Education Commission of the States, itself a member of ths CDA .
Consortium, has expressed strong interest in compctency-bas-d training

for preschool staff. The Texas Office of Early Childhood Development has f
several Texas-based CDA pilot training projects in add“cion to those<funded
nationally by the Office of Child Development.
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Support from Community Colleges, Colleges and Universities

! r

The positive response of community and junior colleges, four year colleges,
universities, and other training institutions to the CDA concept is crucial
to its success. For these institutions the CDA program can facilitate

such goals as pioneering innovative forms of training; providing

community service; facilitating outreach to other community institutions,
and state, federal, and professional organizations; developing alternative
learning strategies for adults, including persons with limited prior

formal education; and developing flexible approaches to granting course
ccedits and degrees.

Providing CDA training can broaden the base of an institution's clientele
and help change its traditional role. By relating to Head Start agencies
and other community groups desiring CDA training for their classroom

staff, an institution becomes more intimately involved with the surround 'ng
community. Training programs for Child Development Associates can give
impetus to, or become part of, outreach.preograms such as university
extension, university without walls, credit for life experiences, or
external degree programs. The need to restructure curriculum toward
students' attainment of the CDA competencies can provide a catalyst for
needed change.

As the importance of education and development in the early years of the

child's life gains greater recognition, new approaches should be developed

to mounting sound programs to meet those needs. Competency-based training
and credentialling of child care staff is such an approach. The DA
program is an effort to provide the nation with an adequate number of "
professional workers competent to guide the growth and development of
preschool children in a variety of settings. Hopefully, it will also
facilitate the improvement and expansion of child care services throughout
the country. The Office of Child Development and the CDA Consortium
welcome inquiries atout the CDA project. The task to be done is complicated
and difficult -- but can be accomplished by the cooperation of all those
concerned with the education and care of young children.

THE NATURE OF THE CDA CCAPETENCIES

-The CDA competencies are the substantive foundation for both training

and credentialling of Child Development Associates., The competencies
are written in general terms so that edch training program can supply
the specific behaviors that are most appropriate for a particular
program, the needs of trainees and children, and the objectives of
parents and staff. They can be used as the foundation for training
in both urhan and rural settings, in bilingual-bicultural situations,
and in programs that serve diverse social, racial, and ethnic groups.
The competencies take into account the need for the CDA to be able

to irdividualize the program for each child, to be sensitive to
racial, ethnie, and cultural uniqueness, and to recognize special
needs in any other area .of the child's development that require
professional attention.
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All competencies relate to the role of the Child Nevelopment Associate
as it is presently conceived; i.e., a person whose primary responsibility
is directing the daily activities of groups of children in center-based
preschool programs. For Head Start programs, recent policy directives -
include handicapped children in regular programs and also offer local
programs the opticn of providing home-based services. The competencies
as tihey are now worded are applicable generally to persons who work
with voung children, including situations where handicapped children
are integrated into regular groups or where home-based activities are
part of the program., The competencies are also useful for programs
that deal exclusively with handicapped children or are entirely
home-based, but they will need additional refinement to be fully
applicable,

This relationship between specific competencies and expected role is
important. Home visitors in a home-based program concerned with infaats
as well as older preschool children could be expected to master some,
but not all, of the CDA competencies and to acquire other competencies
more directly related to their daily tasks., Classroom aides might be
expected to acquire or demonstrate certain of the CDA competencies, but
not all of them, and not at the same level of mastery as a Child
Development Associate. Supervisors, or master teachers in center-based
programs would be expected to havé a greater theoretical knowledge of
~ child development and early childhood education, and to possess
supervisory skills and teaching skills for working effectively with
adults. Program or center directors should add managerial and admini-
strative skills to understanding and possession of the CDA competencies.

The competencies overlap. Teaching must be seen as a whole which is
more complex than the sum of its parts., It 1s important to recognize
the essential interrelatedness of the competency statements. Helping
a child learn to climb can aid physical development, concept develop-
ment and also foster self-esteem, These are different competency
objectives, but a single action will advance both.,

ORIGIN OF THE CDA COMPETENCIES

The CDA competencies listed in this chapter were developed by a task
force of specialists in early childhood education and child development
in cooperation with the Office of Child Development. The competencies
have been reviewed by a broad spectrum of groups and individuals under
the auspices of the CDA Consortium., They have been adopted by the

CDA Consortium Board of Directors as a starting point for the development
cf assessment and credentialling systems for Child Development Associates.
The competencies are seen as evolutionary and will be subject to greater
specification and validation-as development of both training strategies'
and assessment procedures continues. Acquisition of the competencies

is the goal of both the Office of Child Development funded pilot train-
ing programs and Head Start Supplementary Training programs for Head
Start g}assroom staff,
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BASIC COMPETENCY AREAS

A comprehensive, deveiopmental program for preschool children

is one in which the total design helps children acquire the
basic competencies and skills for full development and social
participation, while at the same time assuring that the

quality of the child's experience is emotionally satisfying,
personally meaningful, and provides a basis for future learning.

Within such a child development program the Child Development
Associate will be expected to have the knowledge and skills

in tiie following six competency areas.

A. Setting up and Maintaining a Safe and Health Learning Environment

1. Organize space into functional areas recognizable by the
children, e.g., block building, library, dramatic play,
etc.

2, Maintain a planned arrangement for furniture,;equipment
and materials; and for large and small motor skills
learning, and for play materials that is undg?standable
to the children. &

3. Organize the classroom so that it is possible for the
children to be appropriately responsible for care of
belongings and materials.

4. Arrange the setting to allow for active movement as well
as quiet engagement. '

5. Take preventive measures against hazards to physical
safety. i

6. Keep light, air and heat conditions at best possibie
levels.

7. Establish a planned ‘sequence of active and quiet periods,
of balanced indoor and outdoor activities.

8. Provide for flexibility of planned arrangements of space
and schedule to adjust to special circumstances and
needs of a particular group of children or make use of
special educational opportunities. "

9. Recognize unusual behavior or symptoms which may indicate
a need for health care.
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B. Advancing Physical and Intellectual Competence

1. Use the kind of materials, activities and experiences
rhat encourage exploring, experimenting, questioning,
tio:t help children fulfill curiosity, gain mastery,
and progress toward higher:levels of achicvement.

2. Recognize and provide for the young child's basic
impulsaes to explore the physical environment;
master the problems that require skillful body
coordination.

3. Increase knowledge of things in their world by stimu-
lating observation and providing for manipulative-
constructive activities.

I~
.

Use a variety of techniques for advancing language
comprehension and usage in an'atmosphure that
encourages free verbal communication among children
and between children and adults.

5. Work gradually toward recognition of the symbols
for designating words and numbers.

‘6. Promote cognitive power by stimulating children to
organize their experience (as it occurs incidentally
or pre-planned for them) in terms of relationships
and conceptual dimensions: classes of objects;
similarities and differences; comparative size,
amount, degree; orientation in time and space; growth
and decay; origins; family kinship, causality.

7. Provide varied opportunities for children's active
participation, independent choices,.experimentation
and problem~solving within the context of a structured,
organized setting and program.

8. Balance unstructured materials such as paint, clay,
blocks with structured materials that require specific
procedures and skills; balance the use of \echniques
that invite exploration and independent digcovery

with techn}ques that demonstrate and instruct.

9. Stimulate focused activities: observing, attending,
initiating, carrying through, raising questions,
searching answers and solutions for the real problems
that are encountered and reviewing the outcomes of -
experience.
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11.

13.

support expressive activities by providing a varicty
of creative art media, and allowing children [reedom:
to symbolize in their own terms without imposition
ol standards of realistic represéntation.

Utilize, support and develop the play impulse, in
its various symbolic and dramatic forms, as an
essential component of the program; giving time,
space, necessary materials and guidance in accord
with its importance for deepening and clarifying
thought and feeling in early childhood.

- Extend children's knowledge, through direct and

vicarious experience, of how things work, of what
animals and plants need to live, of basic work -
processes necessary for everyday living.

Acquaint children with the people who keep things
functioning in their immediate environment.

C. Building Positive Self-concept and Individual Strength

1.

25
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Provide an environment of wuruptance in which the
child can grow toward a sense of positive identity
as a boy/girl as a member of his family and ethnic
group, as a competent individual with a place in
the child community. -

Give direct, realistic affirmation to the child's
advancing skills, growing initiative and Tesponsi-
bility, increasing capacity for adaptat -f and emerging
interest in cooperation, in terms of the _hild's
actual behavior. 1
i
Demonstrate acceptance to the child by including
his home language functionally in the group setting
and helping him to use it as a bridge to another
language for the sake of extended communication.

Deal with individual differences in children's style
and pace of learningand in the social-emotional
aspects of their life situations by ad justing the
teacher-child relationship to individual needs, by
using a variety of teaching methods and by maintaining
flexible, progressive eupectations. g
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5. Recognize when behavior reflects emotional conflicts
around trust, possession, separation, rivalry, etc.;
and adapt the program of esperiences, teacher-child
and child-child relationships so as both to give
support and to enlarge the capacity to face these
problems realistically.

6. Be able to assess speciai needs of individual
children and call in specialist help where necessary.

7. Keep a balance for the individual child between tasks
and experiences from which he can enjoy feelings of
mastery and success and those dther tasks and
éxperiences which are a suitable and stimulating
challenge to him, yet not likely to lead to dis-
couraging failure.

8, Assess levels of accomplishment for the individual
~child against the background of norms of attainment
for a developmental stage, taking. into careful con-
sideration his individual strengths and weaknesses
and considering opportunities he has or has not had
for learning and development.

D. Organizing and Sustaini_g»the Positive Functioning of Children
and Adults in a Group in .a Learning Env1ronment

™~

1. Plan the program of activities for the.children
to include opportunities for playing and working
- together and sharing experiences and responsibilities
with 'adults in a spirit of enjoyment as well as for
the sake of social development.

2. Create an atmosphere through example and attitude
’ where it is natural and acceptable to express feelings,
both positive and negative -~ love, sympathy, enthusiasm,
pain, frustration, 1one1ine$s’op'angera A
3. Establish a reasonable sfstem of limits, rules and
regulations to be understood, honored and protected
. by both children and adults, approprlate to the stage
) . of development. :

4, roster acceptance and appreciation of cultural variety
by children and adults as an enrichment of personal
experience; develop projects that utilize cultural - ’
variation in the family populatio’ as resource for .
the educational program.

£0
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I+ Brinping Aboul Optimal Coordination of ldme and Center

\ ’ Cirild-rearing Practices and Expectations

la
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Incorporate important elements of the cultural back-
grounds of .the families being served, food, language,
music, holidays, etc., into the children's program
in order to offer them continuity between home and
center setrings at this early stage of development.

i
Est.olish relationships with parents that facilitate
the free flow of information about their children’s
lives inside and outside the center. -

Communicate and interact with parents toward the goal .
of understanding and considering the priorities of
their values for their children.

Perceive each child as a member of his particular
family and work with his family to resolve disagree-
ments between the family's life ctyle wit  hildren
and the center's handling of child behavior and
images of good education.

Recognize and utilize the strengths and talents of
parents as they ..v contribute to the development

of their own ch ldren and give parents every possible
opportunity to p.r! .ipate and enrich the group
program,

{

F. Carrying OQut Supplementary Responsibilities Related to the

Children's Programs |
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Make observations on the growth and development of

individual children and changes in group behavior,

formally or informally, verbally or in writing, and
share this information with other staff involved in
the program,

Enguge with other staff in ccoperative nlanning
activities such ac schedule or rrogram changes
indjicated as ncressary to meet particular needs

-0l a given group of chijldren or iucorporation of

ney knowlrdge or techniquss as these become avail-
able in the general field of early childhood educaticn.

Be aware of management functions such as ordering

of supplies and equipment, scheduling of staff time
(helpers, volunteers, parent participants),
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monitoring food and transportation services, safe-
guarding health and safety and transmit needs for
efficient functioning to the responsible staff
member of consultant.

PERSONAL CAPACITIES ESSENTIAL FOR CHILD DEVELOPMENT ASSOCIATES

In addition to the knowledge and experience that are
essential components of educational competencies, it
is essential that the people who teach young children
have specific capacities for relating to them
effectively, From field observation of practitioners
and, a review of the literature, it is possible to name
those qualities and capacities which are likely to be
most congruent with the competencies as defined. These
Tare essential complements to the more technical aspects
of competence. The capacities listed below represent
patterns of relatedness mos +welevant to teaching
children in the early years ~f childhood. Training
sregrams for CDAs should try to develop them in all
CDA candidates.,

-To be sensitive to children's feeclings and the
qualities of young thinking

-To be ready to listen to children in order to under-
stand their meaning=z

-To utiiize non-verbal forms and to adapt adult verbal
language and style in order to maximize communication
with the children

-To be able to protect orderliness without sacrificing
spontaneity and child-1like exuberance

-To be differently perceptive of individuality and
make positive use of individual differences within
the child group

-To be able to exercise control without being threatening
-To be emotionally respousive, taking pleasure in
children's successes, amd being supportive for their

troubles and failures

-To bring humor and imaginativeness into the group
situation

‘To ferl committed to maximizing the child's and his
family's strengths and potentials
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Trainees

CPA training is expected to he appropriate for people of diffcrent
ages and from a wide variety of backgrounds - experienced workers in
early childhood programs, young men and women wanting to enter the
child care profession, older women who want to return to work after
raising a familv. .
The CDA pilot projects are choosiny
a mixture of candidates - cmployed and unemployed, experienced and
inexperienced, from Head Start and from other public and proprietary
preschool and day care programs. In selecting trainees from other than
llead Start programs, OCD recommends the following three minimum
standards. Other selection criteria are left to the discretion of

the program managers.

1. Trainees should be selected who reflect the ethnic and
racial population they are expected to serve.

2, Trainees sﬂould be age 17 or high school graduates,

3. Trainees must meet local health requirements for working
with young children.
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Institutional Arrangements

CDA training can be sponsored by a variety of institutions or groups
of institutions. The following is a partial list of possible training
institutions:

1. Regional Training Offices or State Training Offices

2. Human resources commissions

3. UELstablished day care and Head Start centers or other preschool programs.

4, State or local agencies which license and set standards for
services to children

5. Neighborhood and community organizations

6. High schools

7. Private organizations (profit or qqnﬁrofit)

8. Mental health institutions ahd/or clinics

9.  Vocational technical échools .
10. Groups organized for the advancemént of ethnic: groups

11. High schosl adult education programs

12. FExtension services -of colfeges

13, Community and Junior colleges

714. Colleges and universities

15. Farly childhood education task forces or consortia
organized on a statewide or regional basis,

Trainiung institutions are encouraged to work out cooperative arrangements
with other organizations; for example, a community college working
cooperatively with a day care association, or a regional training
consortium working through the extension division of a local college.
Some training institutions may see their roles primarily as developing
and testing training materials and providing technical assistance; in
this case, another group would carry out the actual training. The CDA
pilot training projects involve this kind of cooperation among diverse
institutions. '

&4
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Training programs are encouraged to establish a CDA advisory hoard which
represents community groups being served by local early childhood programs.
The project director of the training program should take the lead in
instituting the local advisory board. Advisory boards should include
parents of preschool children and CDA traineces. TIf existing advisory
boards are utilized, they could play a valuable role in helping to develop
and review the CPDA training plan. The suggested role of the advisory
board would be to review the overall training program and suggest
improvements. For Head Start Supplementary Training programs, this
function may be served by the Head Start Career Nevelopment Committee.

7 OBJRCTIVEé%%F CDA TRAINING

The obvious, if difficult, aim of CDA training iz to help trainees
incorporate the CDA competencies into their everdar behavior and

thus become recognized Child Development Associates. This implies

a process of professional self-development in which both trainee and
trainer are working together to help the trainee master- the competencies.
In addition to acquiring the competencies, there are four overarching
goals which relate to status and advancement in the early childhood
education profession., Some training activities will not rélate“directly
to the competencies but instead to these objectives:

1. Acquisition of the CDA Role.

'Helping trainees to develop positive concepts of their own

work roles, interrelationships with parents, program directors,
medical and social workers, other staff members, and community
groups; and to examine the expectations held for them by others.

2. Development of Teaching Style.

Helping trainees to uanderstand and refine their own inter-
personal styles in relating to children, parents, colleagues
and others,

3. Acquisition of Teaching Techniques.

Helping traineces acquire specific techniques and skills in
working with children in classrooms and other group settings.
(This goal is directlv related to acquisition of the ChA
competencies.)

4. Socialization into the Profession.
Helping trainees acquire a broo 1ckground in the field of
earlv childhood education and - socinl issues associated
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with programs for youny children. llelping trainces

aequire o professional scelf-image, commitment to the ticld,
and a sense of involvement in professional groups and
activitics.

FSSENTTAL CHARACTERISTICS OF CDA TRAINING
{Although ecach CDA training program is expected to be somewhat unique

in its organizational pattern and approach to training, all are expected
to share the following characteristics. (These are essentially the

same criteria with which Head Start Supplementary Training institutions
must complv under “he new HSST policy issuance.)

1. fTraining is based upon acquisition of the CDA competencices.
kach component of the training program reldtes to the
development of specific competencies. The entire training
program ultimately leads to the attainment of all of the
CDA competencies.

2. A minimum of 50 percent of the trainec's total training
time is spent in supervised field work.

3. Training is organized so that academic and fieldaork are
an integrated set of experiences. f{w ’

4. Training is individualized according to each tgainee's
strengths and weaknesses with respect to the CPA competencies.’
(c.g., Upon entry, a trainee's work with children is evaluated
and a plan for training developed that has at{least some
components that arce individualized according individual
trainees' previous experience and expertise. nterim
evaluations arv made as training progresses, apd counseling
is provided until both traimee and trainer declde that the

trainee has acquired the CDA competencies and fis readv to
applv for assessment for the CDA credential.)

5.  Training is {lexiblv scheduled so that length gf training
program depends on each trainee's acquisition of the CDA
competencies.

6, Wherever possible, valid credit accompanies CDA training.

The lollowing diagram illustrates the basic pattern of CDA training.
The chart which follows it illustr-tes the major differences between
ChA training, and traditional {oerms »f training.

-
-
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CDA TRAINING DIAGRAM
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DIFFERENCESVBETNHEN CDA_TRAINING AND TRADITLONAL TRAINTNG

R
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8.

“ntry

Structure of
Academic
Course Hork

Relationship
of Theory to
Practice

Time
Field

" Pxpetience

Fxit

Certification

Institutions

~ Tavolved

TRADTTICNAL TRATNTAG

Standards set by college - e.g,, entrance
exaninations, high school diploma,

Preplanned for all students, Some

individualization as instructors see fit,

Acadenic vork includes child developrent,
teaching methods and general academic
breadth requirements; e,p,, history,
science, sociology, General academic
work usually precedes education courses.

Field experiences are usually limited
in duration,

=4 years

L]

Usuallv fncludes practice téaching of
short duration which follows academic
training,

Standards are established by the
university, college or commnity college
by completing the academic program with
acceptable or satisfartory grade
requirements,

Degrees, certificates, or credentials
awarded to the trainee by the acadenic
institution,

Colleges, community and junior colleges,
and universities,

CDA TRAINING

Onen eligihility « 17 years old or high schoo!
diploma, and meets local health requirements,

Trairing program individually designed to meet

each traince's needs, Training can be individualized
because each trainee is given an initial entry
assessment to deternine his/her strengths cr
veaknesses with respect to the competencies,

Acadenic theory is thoroughly integrated with field
experiences, Both academic and Tield experiences
are based upon a specific set of competencies
designed for CDAs,  These competencies are skills
and behaviors required for persons wotking with
young children,

Vardes according to trainee's progress, Two
years 1s an expected maximun in obtaining the
CDA competencies,

Acadenic and supervised field work occur

simultaneously, Field worlt comprises at least
50% of training,

Standards are met by successful acquisition of
the CDA competencies, Assessment of the
acquisition of the competencies is executed by
the sy.tem developed and adninistered by the
CDA Consortium, \

A Child Development Associate credential avarded
to the trainee by the CDA Consortiun,

Colleges, community and junior colleges, and
universities - in cooperation with, and in
addition to, a wide variety of other organizations
interested in training for child care staff,
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FIELD EXPERTENCES

Settings for Field Placement

Supervised field experiences are crucial for helping traineces

acquire the CDA competencies, Office of Child Development guidelirnes
state that 50 percent of the trainees' total training time shiould

be spent in supervised field work in early childhood settings where

a trainee can be a responsible member of a child development staff,
Settings may include Head Start Child Development Centers, day care
centers, laboratory schools connected with colleges or universities
or with high schools or vocational/technical schools Lkindergartens
pre-kindergartens, extended day care programs, nursery schools, or
some combination of several of these programs,

When trainees are placed in field settings not under the direct congrol
of the CDA program staff, the following are criteria recommend~d for
selecting settings for field placement.

1. The setting should be a good example of a developmental
program for young children.

2. The setting should be staffed by adults who are good models
for the trainee to observe and follow.

3. The setting should have at least one staff member who has
outstanding capabilities for working with young children and
other staff members, and who is willing to help the CDA
tfainee acquirz the CDA competencies, This person should
possess the CDA competencies, be knowledgeable about the
objectives of CDA training, possess skili in working with
trainees, and be willing to assume extra responsibility in
working with the trainee and with the CDA project staff.
Whenever possible, compensation should be provided - in status,
time, or money or a combination of these and other factors.
This supporting staff member, members of the CDA project staff,
and the trainee should work together to plan on-the~ job respon-
sibilities and experiences which will help the CDA trainee
acquire the competencies,

4. The setting should provide the trainee with the opportunity
to ‘have genuine responsibility as a functioning member of
the staff team. He or she should interact with children and
parents, participate and assist in the design, implementation
and evaluation of the childrens' program, and have other
responsibilities appropriate to the particular field placement .
The trainee should not be considered as an "extra pair of
hands" assigned only to clean-up and non-teaching tasks.
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Major field placements should be in group programs for children three

to six vears of age. Trainees should work in programs envolling

various age groups within this age range in order to acquire knowledge
about developmental characteristics and appropriate related teacher
behavio: . For example, if a trainee's experience has included work

in a child care center where he or she was an aide in a twc year old
group, he or she should have some_addltlonal experience with three,

four, and five year olds. It is also important that primary field A
experiences take place in settings similar to those in which a CDA is
likely to work after training is completed., (f CDA trainees are most .
likely to be employed in urban presciool programs that serve primarily
low-income children, field placement}should include some work with
groups of children who reflect similkr socio-economic, racial, and T'\\
ethnic characteristics. It would be \pappropriate to place trainees
only in private nursery school settings serving primarily middle and
upper-class families, k

.

It is conceivable that in some instancés, the only available piacements
for field experience may not be 1deal examples of developmentdl programs
for young children. There may be staff on site who do not all provide,
excellent models for the CDA’trainee to follow. When a choice is o
available, trainees should be placed in sites that are best suited for
learning competencies, When a trainee is working full time, his or her
work setting may necessarily be his primary field placement. In such
circumstances, the CDA program staff must find many ways to demonstrate
good models of competencies to the trainee using a variety of methods.
‘Use of films, video tapes, written materials, demonstrations by trainers
and visits or short placements in demonstration c¢hild development centers
may be alternatives which will broaden the trainee's knowledge of competent
teaching. When possible, the CDA program staff should take the additional
responsibility of helping staff in the less-than-optimum settlngs improve
the quality of their program.

Field Supervision by the CDA Program Staff

The process of supervision should focus on thg trainee's role in the
classroom and promote an in-depth understanding of the complexities

of that role. Continuing on- tho-'ob supervision should be the primary
strategy for enhancing the trainee's level of competency. A team
approach in which the trainee, the CDA program training supervisor, and
the staff of the child care agency all partic%pate is likely to be most
successful. Such an approach can provide opportunities for immediate
feedback, demonstration teaching, non-selfconscious ©observation, and
individualization of training. '

The supervisor's role should be one of an instructor, advisor, and
facilitator rather than a visiting '"authority figure'" who observes,

(9L
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comments, and then leaves withcut a continuing commitment to improving
the situation. The supervisor should have ample time at the field
placement to become familiar with all aspects of the program and to develop
a trusting relatjonship with the trainee and staff, A good ratio of
supervisor to trainees is 1 to 10, or 1 to 12,
_ P _ ,
The CDA program training supervisor stiould sensitively and carefully
observe and eyaluate the trainee's work with children and regularly
provide him or her with wseful feedback and supportive help in
improving competency. 1In addition the supervisor/advisor should:
O .
1. Coordinate all aspects of training experiences.

2. Provide on-site training support to the.trainee to help
integrate the trainee's work experience and academic
.experiences,

3. Plan formal and informal experiences which contribute
to the trainee's total learning. :
. 4. Provide counseling, both professional and personal,
according tc individual trainees' needs.

Suggested Methods for Field Expériences
The following methods'are useful to highlight good models of teaching
and help trainees acquire the CDA competencies.

1. Demonstrations by the CDA staff or others, followed by group
discussion, - ‘

N
.

On-the-~job discussipns with other staff and CDA supervisor.

3. Use of audio-visual materials with prepared discussion
guides that highlight examples of CDA competencies, i
4, Self-anaiysis, guided by evaluation sheets or criteriéfsupplied

f

by CDA training staff, —

5. Use of video tape recorders or audio-tape recorders to tape
teaching for self-analysis or peer evaluation.

6. Paired peer observations and evaluation where two traineces work
together to learn competencies.

7. Personal journals and dairies.

8. Child study: observing specific behaviors or doing case studies,
~ «In all cases confidentiality of the children's records should .
be preserved.) N
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9. Individual conferences with training supervisor, followcd by
fecdback and goal setting related to development of the CDA
competencies,

10. Discussion groups or seminarsjin which "What happened this
morning” is related to the CDA competencies, to theorctical
knowledge\of child growth and development, and.to principles
of curriculum and instruction. :

1i. On-site workshops focused.on curriculum, teaching methods,
parent involvement and other subjects related to CDA competency

areas. : '

12. Field visits to experimental programs, community agencies, and
child care programs with different philosophies or physical set

’ ups. :

13. ' Exchange placements with other CDA trainees.

\

14. Independent projects.

ACADEMIC EXPERIENCES

Academic experiences should not be seen as separate areas of knowledge

to be required and mastered but as essential theoretical underpinnings

for helping trainees understand and internalize the CDA competencies.
Academic experiences should be directly related to CDA competency

areas, or particular competencies, and/or the general goals of CDA
training. They should be based upon and integrated with field expericnces,
and be individualized with respect to each trainee's needs and level of
competency. Academic experiences do not necessarily have to take place

in formal courses but might involve seminars, independent study, lectures,
workshops, correspondence courses, "minicourses," or conferences.

It is generally morc helpful to have these sessions in or near the centers
where trainees work. For example, if a trainee needs help with curriculum
for young children, instruction would be more effective if it were done

in the preschool center using available or méde-on-the-spbt materials.
Similarly, a lesson on children's art could use paintings made by the
children that day. Community resources might be explored at a nearby
playgreound or the iocal public library. '

Suggested Content of Academic Experiences
£g p

To design academic experiences, training staff should start with the

CDA competencies and use specifin competencies as the hasis for generating the
academic component of training. TFollowing is an outline of academic !
content derived from the competencies: v ’

¢
o
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1. (Child growt . dev.lopment, and| health.

This area relates vo CDA Competency aArecas A, B, C, and D, and to
the overall goals of helping trainees develop tcaching styvle and
acquire teaching techaiques. *
‘ N \ .
a. 'Knowledge of cognitive, soéialwiﬁha\nmotionnL stages ¢
development in preschool chilg}eni/“
. NI
b. Knowledge of physical growth and changes in preschool
children.

. i
c. Methods of developing the trainke's capacity to rocognise
. a ~hild's capabilities and potentials.

d. Methods and techniques which help the trainee leorn to
take advantage of situations which wil' enhtuance the
{ intellectual, emctional, physical and social growta of
the child. (e.g., programming, curriculur, toaching
methods, tea.hing style.)

e. Methods\whiéh highlight and demonstrate the interrelated: .s of
all aspects of growth and development. ‘

<

2. History, philosophies, principles and practices in early childhood
education. '

This relates to the goals of helping trainees acquire positive
concepts of the CDA role and of becoming socialized into the
profession. '

a. Understanding of thec roles of varie-.: taff members in preschool
programs, and of different staffing parterns.

b. Practical knowledge of past and currenc theories and practices
in early childhood education: philosophies, types of programs

and curriculum models.

3. Ethnic Studies.

\ This relates to CDA Competency Area F.

a. Knowledge of cultural and ethric factors influencing life
styles of children-and their parents.
B ’/
b. Relationship of ethnic ana cultural backgrounds of chiidren
to appropriate curriculum, materials and teacher bechavior in

preschool programs.
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N0 BEwvaluation Methods.

Tiis rclates to CDA Competency Area F. This does not mean that
ChAs are expected to be hignhly competent in adminisrering tests
or understanding statistics or research methodology. It refers
to practical on-the-job methods of evaluation which will help
ChAs design and implement the daily program and meet the needs of

individual ¢’ m.

a. Technique svatuating child behavior and development.

b.  Techr svaluating daily program cffectivendss.
Bugseslod Accdemic xperiences.

Aside from acuocaic courses, or in addition to coursework, the following
methods mav prove useful in designing theoretical experiences fcr CI
trainees.,

1. Courses or lectures arranged from faculty or resource persons
on the basis of student interest or demand,

2, Tndependent studyv or reading arranged with faculty members.

3, Workshop, seminars., and small group discussions.

£~

Use of television for appropriate courses cffered or educational
or commerical stations, or for locallv developed programs shown
on closed-circuit svstems,

5. Correspendence courses.

6. Programmed inscruction, prepared modules, or leavrning activicwy
packages.

7. Supplementary reoading assi¢mmente, followed bv discussion.
&. Films, videotapes, .nd “ilmstrips.

9, Mobile training units brought to the field placement site ir
! a rural area.

WAYS: TO ORGARTZi AND INTEGRATE ACADEMIC AND FIELU EXPERIENCES

All academic and field experiences should be svstematicallv planned
and coordinated around the acquisition of the competencies described.
for the CDA., Field experiences shculd comprise approximatelv fittw
percent of trainine with academic experiences orzanized around the
field 2xperience. Obviouslv, there is ne one model for training
which takes into account the differences in sponsoring agencies,
geographic constraints, available facilities, and training staff and
resources. The following chart illustrates wa.s lhalt various
sponsoring agencies have proposed to organize Lhe experience for
trainees.
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Type of
Progran

Field Ixperiences

SAXPLES OF PROPOSED TRATHIKC BROCRAYS

Academic
rxperiences

Sponscring Apencies

Coordinatec
cffert among
community
organizations

tour months internship plus any
additional field work needed to
satisfy competency lovel,

507 of trainees' time spent
in field assignments; 257 of

time spent in §kills work-
shops in preschool settings,

fradit avarded on basis of
competencies rather than on
specife wocksliops, or time
spiat.,

Trainers employed by sponsoring
agencies,

25% of trainees' time
spent in academic
support courses based
on trainees' needs,

liead Start Program, working in
conjunction with Public Schools
(Pollow Through and Title [, ESEY),
Model Cities Child Care nit,
fental Tlealth *ssociation ChildCare
Unit and aCommunity College with
existing teacher aide and child care
programs. The CDA program vill be
on extension'and modj fication +f
existing programs

Program
serving a
widely
diverse
six-county
area with
trainces
in both
urban and
rural
settings,

Initisl two-day crientation,
Fverv-two-weeks cycle of on-
site obseration, followed
by the setting and recording
of specific tasks related to
particular competencies,

Special field visits outside
own work setting,

Twe-week exchange placement
for experience in a different
setting, or with different
age children,

Trairees emploved in the

agencirs who sponsor the
training progran,

Once-a-veek academis
sessiong on-site in
one progrun of a
geographic "cluster"
served b single
advisor/trainer,
Content of sessiong
derived from
specific competency
needs discovered
from that week's
observation of
trainees,

Special 6 week sumer
session course for
trainees whose jobs
permit attendance,

Carries 20 credits
toward AA or BA.

Child "evelopment Progran
of Communitv Organization

LN Y
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Type of

Academic

Progran licld Experiences | Lxperiences Sponsaring Asencics
— | |
Training Trainees are enployed in llead Star Academic experiencel are indi- | State University and Communitv
Progran for and todel Cities programs. Most vidualized using packaged College, 1n conjunction with:
Agency - training takes place on~thejob training models and readings, llead Start Program
Employees through individualized counseling,| filns, and independent projects.  llead Start Supplementary
small group discussions, and Training
denonstration and guidance from Credit awarded from the commun- Model Cities Child Care Unit
trainers, ity college, with arrangements Career Opportunities Program
to transfer to the state
| Trainees work on one competency university,
at 4 time, Some released time is
provided,
Program to Trainees are employed but have Trainees moy choose to take State College in conjunction

tvain a small
nunter of CDA
naster teachors
whe will 1e-
turn to their
jobs and estab-
lish demon-
stration
classes for
training other
(DAs. |

~ petencies.

considerable released time. Each
t-2inee develops own training plan
using resgurces provided in field
settings, college, and community,
Observation and conferences
determine progress toward com-

{
Mester teacher and supervisory
skills are added to CDA compet-
encies so that trainees will be-
come trainers for the next group
of CDA trainces,

acadenic courses, or tp
satisfy knowledge requirements
by independent study of books,
films, ez v courses are
required,

Trainee receives 30 credits
upon attainment of competencies

with a State Head Start
Training Office,

Urban Program

Trainees are employed. Staff
exchanges to broaden trainecs'
experiences (urban/rural,
black white/Spanish-Speaking
population, etc.). One-month

placement in model dewonstration |
center, :

J

|

| .
45 hour on-site institutes

|

|

 based on competencies. Also on-

site experiences designed to
relate academic material to
practical experiences,

Trainees receive 3 units/train-

. ing session from an affiliated

~ college,

Private Non-profit Training
Organization
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SUGGESTTONS FOR INDIVIDUALIZING PROGRAMS OF STUDY

Procedures for individualizing programs .of study are closely related to
evaluating each trainee's strengths and weaknesses with respect to the
CDA competencies and modifying the training program to lead to attainment
of all of the competencies. Following are some suggestions for accom-
plishing this: T

1. Arrange the competencies in a series of learning activities
or experiences. Package them so that trainees can move
through the sequence at their owr pace, and according to their
needs and interests,

! 2. Alter the initial appraisal, place trainees in small grouy
according to their strengths and weaknesses. Provide
appropriate instruction in the form of mini-courses or
directed field experience. Change the composition of groups"
as some trainees acquire the particular competencies and are
ready to prcceed with others.

3. After the initial appraisal, ask trainees to work at their
own pace toward one competency at a time, or perhaps several
competencies within a single competency area.

4. Have each trainee work with his or her training supervisor
to develop an individual plan that specifies the competencies
the trainee needs to develop and the projected experiences in
which he or she is to participate in order to attain them,

5. Ask each trainee to develop his own plan of study for achieving
the CDA competencies. (Provide advisers and potentiagl field
placements and experiences.) Allow trainees to acquire academic
knowledge through formal course work or through independent
study, consultation with resource persons, and/or through studying
films, tapes, and written materials,

6. After the initial appraisal, interpret the results to each
trainee individually., If appropriate, teach the trainees to
use the evaluation instrument themselves (e.g., videotaped
or audiotaped segments of teaching; self-evaluation forms.)
Outline with each trainee z series of training objectives
that differ according to the‘levels of competency that he or
she has reached. Organize training into modules which can
be presented as needed, Have each module contain several
suggestions as to how training objectives might be reached,

’
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ONGOTNG ASSESSMENT OF COMPETENCY

Asscssment should be an ongoing part of the training process. It is
especially immortant that assessment be seen as part cf trainee's
professional seilf{-development. A learring climate should be established
in which assessment and tvaining buiid on individual trainee's
strengths,

Initial Appraisal

At the beginning of training, an initial aporaisalof each trainee's
demonstrated competencies shouid be made. Prior training, teaching
experience, and other relevant infcrmation should be considered.

From this initial assessment of a trainee's strengths aad weaknesses, an
individualized course of -study should be designed tc lead to the
acquisition of CDA competencies. This can be done in the following ways
an. in other ways, the reader may think of: »

1.

i~

Goobiog

Individual conferences with each trainee to discuss individual
goals, attitudes toward children and teaching, and expectations
of CDA training in light of past work experience.

Self-assessment by each.trainee of strengths and weaknesses
in relation to the CDA competencies and to the personal
capacities needed by Child Development Associates.

Obseivation of the trainee at wurk in a preschool setting.
(This shnuld be done by an experienced observer several

-times at different hours of the day. Each ohservation should

be at least one hour in duration.)

Assessment cof previous academic and preschool worik experiences
through cumulative records and recommendations, if TNey are
available.

L

Teedback conferences with the trainee to discuss strengths
and wezknesses and *o develep an individualized plan for training_ -

Assessment

The assessment process should be repeated at jntervals until the trainee

“has acquired-all of che IDA competencies, and both the training

supervisor and the trainee agree that the trainee is ready to be assessed
for receipt of the (DA credential. 1In addition to the procedureu
suggested for initial appraisal, ongoing assessment can include the
following procedures: ' :

1-

Focused Conferenceg. Using the CDA competency statements as a

guide, the supervisor and the trainee can discuss areas of
classroom activities in which the trainee feels he has attained
competency. A conference focusing on attained strengths
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can reinforce trainees, allowing them to assess their progress
and encouraging them (after trust has developed) to look at
themselves in terms of weaknesses as well as strengths., Tt

can also help them identify and plan with the supervisor an
individual training design. ;

2. Seminars. Trainees with varied experience, background, and
competencies can ccnsider classroom problems in relation to
the CDA competencies., The objective of such discussion is to
promote unselfconscious analysis and problem solving. Those
who feel inadequate in one area may be able to contribute to
a solution in ahother area,

3. Video tapes and/or tape recordings. These can be used not
only as a tool to assess growth but also as a teachim strategy
in which participants analyze, discuss, and question ideas
about children, child development, and teaching competency. At
first trainees should probably analyze the teaching situation
rather than focus on specific adult-child interactions. Graduglly,
as ‘these discussions become less threatening, the group can learn
to evaluate each other objectively in a supportive and reinforcing -
way.

Y
4. Competency profiles of each trainece, These profiles can include
records of observations or relevant discussions, statements of
individual goals, self-assessments, individual training plans,
etc., The competency profile should bte kept with the full
knowledge of the trainee and would be used to help implement
the individualized training program,

5. Feedback Conferences. In a feedback conference the trainee and
supervisor jointly evaluate the trainee's progress, sharing
assessment ratings, and other pertinent observations. The trainee'
competency profile is 'a useful record for feedback:conferences.

Final Assessment for the CDA Credential.

Systems for assessment and credentialling will be developed by the CDA
Consortium. They may include several of the assessment techniques
mentioned above. For information concerning prototype assessment instru-
ments and credentialling procedures, contact the CDA Consortium. : It has
not yet been determined how many trainees can be credentialled. In part,
this may be influenced by the demand from trainees and from training
institutions.

FLEXIBLE SCHEDULING OF TRAINING TIME

CDA training is expected to be flexibly scheduled so that the length of
training time .2flects individual trainee's ability to master and demonstrate
the competencies. Variables that can influence training time are:
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1. Trainees' existing competencies acquired through previous
experience by werking with children,

2. Trainees' knowledge of early childhood education and child
development .

3. Trainees’ attitude toward and understanding of young children;
and trainees' aptitude to acquire skills and competency.

4. The amount of time spent in training, snd the nature of the
training program.

Ideally, a program should be designed so that trainees may enter at

any time, and leave when they have demonstrated ihe CDA competencies.
Where this is not practical, one way to approximatc it is t¢ create
training cycles of 2-6 months followed by procedures for exit or
recycling. On no account should the length of training time be the same
for a2ll trainees, or be dependent upon completion of a specified number
of credits or hours of supervised experience. Training time should refl:
acquisition of competencies. ' :

The length of training time will vary with an estimated maximum time of
avproximately two years. When trainers and trainees are in agreement
that CDA competencies are acquired - and the prequisite assessment and
credentialling procedures have been developed by the CDA Consortium - th
trainee may apply to be assessed for the CDA credential and formal statu
as 2 Child Development Associate.
Following is an example of one possible training cycle:
Phase 1.
o Organize training pfogram.
® Select trainees.
@ Hold individual conferences with traiaees.
® Observe trainees and hold initial appraisal conference.
) .

@ Work out individualized traininyg design based on the trainees'
strengths and weaknesses.,

Phase 2.
© Begin CDA training. ' -

o Integrate supervised field work with concurrent academic
experiences.,

Phase 3.

@ Conduct ongoing assessment.
64
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Phase 4.

® Continue superv1,ed field work and academic work based on
individual trainees' competency levels. ‘

Phase 5.
o As individual trainees acquire all of the CDA competencies,
cycle them out of the training program.

® For trainees who have not acquiréﬁ all of the éompetencies, cycle
back to phase 2. Vary the academic and field experiences to
help trainees develop the specific competencies that they lack.

PERSONAL AND PROFESSIONAL COUNSELING

One of the objectives of CDA training is to socialize the trainee into
the child care profession. To do this, personal and professional
counseling should be helpful. Here are several suggestions:

1. Contact child care institutions and inquire about their
needs for access to training opportunities for their staff,
their reaction to competency-based training, avenues for
upward mobility for staff, etc.

2. Early in the program, provide an orientation to-the  wottd-—
of work in child care #nd early childhood education.

3. Early in the program, provide trainees with opportunities
to set personal and career goals.

4. Establish counseling procednres which will allow trainees
to raise and discuss issues and concerns relating to the
program and their own personal and professional development.
This will enable counselors to (a) help individual trainees
with problem-solving; (b) make referrals to appropriate
sources of help; (c) identify anticipated needs which the
training program might address, and (d) identify long-term
career development goals. If 1nd1v1dual trainees do not
possess the capabilities for working with young ch11dren
or have extraordinary difficulty in attaining the CDA
competencies, the program staff may want to suggest other
training programs for which the person may be more suited.
Such areas may include teaching older children or adults, or
working in other human service areas such as health or
social services.

(V)]

Provide follow-up and_placement services.
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PROVIDING VALID CREDIT

It is expected that CDA training programs that are affiliated with
colleges and universities will provide trainees with valid credit
applicable to degrees in child development or in early childhood
cducation. Some CDA training will be offered by institutions that
are not colleges.or universities. It is hoped that they will link up
with some college or university to provide credit for trainees.
Listed below are ways of granting credit for CDA training:

1. Credit bv CDA competency assessment (in catalog terms, credit
by examination), with blocks of competencies being translated in-
to course credits. The underlying assumption here is that
competency is the primary criteria for credit  rather than the
specific experiences leading to competcncy.

2. Credit by completion of courses, with courses defined in terms
.of the CDA competencies. Both academic work and field experiences
an be translated iato a specified number of credit units and
‘lated to new or existing courses. The format of actual
instruction can vary widely from formal coursework to.on-site
seminars, learning modules, indeperndent study, field trips and
‘observation, etc.

3. Credit by recognition of the CDA credential. Or-e the CDA is
established as a credential, it could be considered as equival-
ent to an associate degree, or as satisfying the required
block of credits for « major in-early childhood education
or chil& development. . Some academic institutions have already
indicated a favorable response to arrangments of this kind.

Transferability is important in establishing systems of credit. CDA
training programs should make every effort to insure that credit earned
in CDA training is valid; that is, applicable to a degree and trans-
ferable to other institutions. Some training programs have proposed

to give credit through external degree programs of affiliated colleges.
Other programs have arranged for trainees to secure cre?its upon entry
for previous "life cxperiences” or "significant learni. " Still
others advocate the "upside down" curriculum, in which & student firet

‘ completes his or her specialization in early childhood educetion and

child development before taking the broad general education courses
required for & bachelor's degree.
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SUGGESTIONS FOR REVISING EXISTING CURRICULA
TO CONFORM TO CDA TRAINING GUIDELINES

The following outline suggests a very simplified procedure tec convert
existing early childhood education programs to CDA training programs.
Sten 1. . e
Ty imine course titles and their academic content in relationship.
to specific CDA competencies. Notc areas of overlap and also ‘
areas of omission. ' :

Step 2.

Revise ecxisting courses and develop new ones so that each course,
and all courses taken together, fosters development of specific
competencies. 'Make sure that all competencies are included.

Step 3. : ' S

CExo - the CDA competencies to determine what field experiences -
would foster the development of specific competencies.

Ste2‘4.

Develop a series of field placements and/or on-the-job experiences
which will help trainees acquire specific competencies, and all
the competencies~in turn.

Step 5. : : v | N

Create administrative mechanisms ts insure that academic work and
field training are a set of integrated experiences for trainees.
For example, cooperative planning and coordination among academic
and field training staff is essential where these roles are
separated. Academic instructors should visit field training sites
at frequent and regular intervals. Simjlarly, field supervi sors
should be familiar with the content of academic materials presented
to trainees.’ )

Step 6.~

Devise ways to allow flexibility so that trainees can enter and leave

: ~ .training on an individual basis. An academic model that has individu- '
alized comp9nents is essential for flexible scheduling: independent
reading, independent projects, films, videctapes, self-instructional
learning models, small group discussions, tutorials. Schedule
regular appraisals of competency and ways to plan with trainees. for.
completion of CDA training.

Step 7.
_Examine the existing credit-hour structure to find ways to give‘
valid credit ‘for CD: 1ining. Va -
. 67 | ‘
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Williams, C. Ray and Virginia Krohnfeldt, "Child Development
Asscciate - A Tussible ream?" Childhood Education, March 1973.

i Ziglery Edward, "A New Child Care :rofession: the Child Development
Associate." Text of a speech given at the Aiiruaal Conference of
the National Association for the Education of Young Children,
Minneapolis, November &, 1971. Reciprinted in Young Children,.
Decénmber 1971, ' ' -

"Controversy Brews Over Child Care Profession,"” Education UISA,
Lovember 27, 1972.

N . - " . .
"Tlon-public School Jobs, Schulastic Teacher, Novembes 1977,

"The CPDA - A New Profession,” Education Commission of the itates
Fulletin, Vol. 6, No. 1, Fébruary 1973.

'The Development of the Child Development Associate (CDA) Prl.cram."

Questions. and answers put to Dr. Jenny Klein und Dr, . Rg
Williams, Young Children, February 1973.
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PAMPHLETS AND NEWSLETTERS

"The Child Developmeut Associa: A pamphlet dercribing major aspects
of the CDA Program. :

"CDA-The Child Development Associate.”" A pamphlet giving the full text
of a speech given by Raymond C. Collins, Chief of the Program
Development and Inncvation Division of the Office of Child
Development, DHEW, before the American Association of Community
and Junior Colleges, December 4, 1972 in Washington, D. C.

"Facts About the Child Development Associate (CDA) Consortium, Inc."
2 pamphlet describing the mission and organization of the Child
Development Associate Consortium.
"The Child Development Associate Consortium, Inc." A pamphlet containing
the script of a slide tape presentation describing the Consortium's
activities.

CDA News Report, May-June Edition,1973., This is the first edition of a
p2riodic news reportgiviny information about the CDA program.

Copies of these pamphlets and the CDA News Reportare available from
the Office of Child Development and from the Child Devclopment Associate
Consortium. Reprints of selected articles are also available.
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